é/_\l#en we dread Rgfugel*]e, we hadf
e i< ROUTINE: READ, DRAW, COMPARE
over the course of the book. Let’s v v
discuss our interpretations of their

lemotions, and then let’s compare our

interpretations with a computer That'sagreatidea! Let's
interpretation. DRAW bar charts for each

character showing the
different emotions

First, what kinds of emotions do you
hink Josef, Isabel, and Mahmoud wert
feeling? We will draw on details from
the text as evidence . Then we’ll make

| avisualization to represent those
feelings.

How should we organize our
chart? Should it be by character? J

=3
Most C i (by

Most Common Emotions

Yes, | noticed that too. | also i
noticed that the computer shows |
Josef as being fearful, and we had
“scared” as the most common
emotion- so that’s similar

Emotions

Now, let's COMPARE. Look at a graph
created by the computer. What ——
similarities do you notice between N .
your graph and this one? The he computer made a visual that was

differences? organized by emotionsandwe |
created a bar graph organized by
characters.

A routine for using textual evidence to visually represent predictions, outcomes, or trends from
text and compare predictions to actual data or to peers interpretations.

PURPOSE

What is this routine for?

Sometimes it is helpful for students to make visual representations of complex ideas, plot
points, character emotions, or other aspects of texts. For instance, let’s say your students were
curious about how an author created sympathy for a character, or how a particular character
came of age. You might ask students to mark details in different chapters that they think
contributed to sympathy, or coming of age.
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In making visualizations, students use textual details to predict or make conclusions about
outcomes or trends from a text they have read. Then, they can compare their ideas to another
peer's interpretation, or to data produced by a computer or another source. Reading and
drawing gives students an opportunity to understand complex information with an
illustration or visualization. Comparing visualizations fosters critical thinking, inference
making, and a deeper understanding of both textual information and statistical concepts.

QUESTIONS & PROMPTS

What can | ask students?

READ
e Ask students to read the text and
o Make predictions about what a representation of text might look like based on
the information provided (Teacher may already have a graph outline or other
type of representation prepared).
i.  Ageneral question might be: “What do you predict the data would look
like, based on what you are reading?”
ii.  Specific questions might be:
e “Whatdoyou predict a line graph of moments of sympathy
might look like, based on what you are reading?”
e “What do you think a bar graph of this character’s challenges
might look like?”
o Return to the text to find evidence to support their predictions or other claims
i.  Ageneral question might be: “What trends do you notice? Are there any
patterns you think will appear?” [encourage students to consider various
factors, such as trends or patterns to inform their representations]
ii.  Specific questions might be:
e “What patterns do you notice when it comes to how the author
describes this character?”
e “What trends do you see in terms of these character’s challenges
over time?”
e Have students draw their charts in a structured format, such as a chart or table, to
facilitate comparison later. They can do this with pencil and paper, or if it is easy for
them, using their computers.
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e Encourage students to justify their predictions and/or interpretations using evidence

from the text and the data.

o How accurate do you think your visualization is? What evidence from the text

COMPARE

e After students draw

helps you make this claim?

o Provide them with peers’ or computer generated data visualizations for them to

OR

o

APPLICATION

What types of data visualizations does this routine support?

This routine is applicable to bar charts and line graphs. Examples include:

LINE GRAPH

Now that we've READ,
about the production of
chocolate, let’'s make a
graph to represent what
you've leamed

compare to their own

What do you notice about this data? What’s similar to what you drew?
What’s different?

What do you wonder?

Have students compare their representations with their peers.
What do you notice? What’s similar to what you drew? What’s different?
What do you wonder?

Price of Chocolate by Year

| see from the text the years

2020, 2021, 2022, 2023, and
2024, 50 let's put those on
the graph, that can go on the

Based on the text, DRAW how the price chocolate for each
of chocolate has changed since 2020.

What information in the text could help | Semitarities do you natios betueen
w‘l’l::dilhfms? )

el Choca ke by e |

-
Herw, let's COMPARE. Lok at a graph
cresabed by the povemment. Wikt
sirmilarities do you notice between
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While we READing Boy, |want you to use evidence from
the text to DRAW a line graph of the emotions of the main

character through the book. , . ¢ Now that we finished the book, | want
ﬂegsmmgfd '{"“’-‘ yg; to find ano:lher group and
I've provided a chart for you with emotions on the ¥ axis, ,firstcnapter, an . COMPARE and SHARE your
and tﬂe chapters on the X axis. At the end of each chapter, ik Pﬁiﬂa}tgf;ﬂ'fﬁéll ﬂﬁgﬁ;@%mﬂjﬁ‘;ﬁﬂﬁ;;ﬁﬁf@
stop and record your opinfignl: about how the character he was more sad Whﬁn we mﬁi}he \ " Citing the text
o chapter about -
m—— - S SUMIMErs in ]

Norway, he was E
really happy
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